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CHAPTER I

THE PROGRAM

A = D;ggn;;aqién and Implementation

The Bilingual Teacher Intern Program, funded under ESEA Title VII,

Office of Bilingual Education, Mew York City Board of Education. In 1975-76
eleven decentralized C@mmuﬁity School Districts Participated in the program,
Participation was basged on arrangement and assurances between C.5.D,'s

and the program in compliance with the Program funding guidelines and
objectives.

The major goal of the PTogram was to provide bilingual instructional
services to Hispanic Pupils of limited English-speaking ability. A cor-
ollary goal was to select, train and place bilingual teachers in the
classroom,

To accomplish this goal, the program selected 80 college graduates
with teaching credentials and bilingual communication skills in English
and Spanish., Each of these interns was placed in an instruetional pProgram
that included full time IESPQDSibilitiES as classroom teachers. The interns
were placad in 54 schools spread cﬁer a g;agraphital area that encompassed
11 €.S.D.'s in 3 boroughs - the Bronx, Manhattan and Brooklyn., The partici-
pating districts were 3, 4, 7, 8, 9, 10, 12, 15, 17, 19, and 32.

The program served approximately 2400 Hispanic children of limited
English-speaking ability, in grades K - 8 by providing bilingual instructien
in all subject areas, In addition, pupils received‘instfuctian in English
as a Second Language, Spanish language skills, and Hispani% history and

culture,




The program was staffed by a Coordinator, three Field Counselors/Teacher
Trainers and two administrative aides all under the supervision of a Project
Director.

Teacher Training was conducted through three separate components:
in-service w&rkshéps, graduate school training at the City University of
New York (CUNY) aﬁd field supervision conducted by the trainers. The field
supervision included periodiec chErvaéioﬂs at each site location.

The program staff provided opportunity for parental involvement by creat=
ing workshops in various aspects of bilingual education in conjunction with
égepgt§§iag C.S.D.'s. Through the supervision of the Teacher Trainers, second
languaée-iﬁstfuaﬁiaﬁ workshops §2f§ developed for the parents of té&get pupils
in three .districts ( 3, 9, 19). Parent Advisory Gammittees were formed in
several districts. !In addition the program formed an Intern Advisory Council
composed of Bilingual Intern representatives from each pafﬁicipaéing district.

Dissemination of the program's activities was accomplished in a variety
of ways. The program published the Bilingual Newsletter in the Spring, 1976.

In January,1976, the program participated in the Regional Cross-Cultural
Training and Resource Center's Bilingual/Bicultural Materials Conference at
Fordham University. The program Staff and Bilingual Teacher Interns partici-
pating in the conference, conducted Bilingual/Bicultural demonstration lessons
in reading, mathematics, science, creative writing in Spanish language arts,
English as a Second Language, integration of Puerto Rican History and Culture
through creative and educational activities. In addition the interns exhibit-
ed creative teacher-made instructional materials which they have made and have
used in the classroom.

Additionally, the Project provided special wérkshaps to other Bilingual

Staff members in Community School Districts 3, 9, 17, and 19. Planning for future
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workshops was initiated with Community School Districts 4, 15 and 32,

B - Instructional and Training Activities

Pupils: The thrust of the pupil instructional component of this program was to
develop reading and mathematics skills by providing small group and individual-
ized instruction in the pupil's dominant language. To prevent separation of

the children solely by lsnguége or ethnic background, all instructional activities
in the second culture, art, music, physical education and other interrelated
school activities were coordimated with the English-speaking non-t et popula-
tion. Targeted pupils received the following instructional éctivities on a

daily basis:

. Second Culture and culture patterns, differences
and slmilarities

. Oral English as a Second Language and other English
linguistic skills (reading and writing) depending on
the individual pupil’s progress
Major subject areas in the dominant language

: Puerto Rican and Hispanic History and Culture

. Reinforcement of positive cultural identity, self-concepts
and self-pride

*  Spanish reading and language arts

Interns: Field Counseling Component- The three Field Service Counselors/

Teacher Trainers provided the Bilingual Teacher Interns with essential on-

the-job training working in cooperation with the Community School Districts as

supervisory and resource persons. Trainers assisted the interns in conduct-
ing instructional attivities for maximum services. Trainers provided the
following activities under this component:

. Assisted ;in classroom procedures and management

., Assisted in diagnosing Ianguage dominance and other academiec skills

tlcs far Evaluaﬁlau 7




. Assisted in all instructional activities by providing
demonstration lessons, observations and counseling

, Assisted {n the development and creation of materials
for curriculum resources,

Trainers completed weekly projection charts and made periodic school
visits to each Bilingual Teacher Intern under their supervision. Each
geacher-iraiﬂér was assigned 26 or 27 Bilingual Teacher Interns. In add-
ition ‘teacher 'trainers completed weekly Progress Zeports detailing the
progress and problems of each Intern visited. Also detailed were in-
dividual conferences with Interns, School Aministration (Prinecipal, Bi-
lingual Gpcfdiﬁatars)gApaﬁent and community groups. The iﬁstrucgi@na?
program presented by each intern was highlighted to include the sﬁrengﬁhs
and Wgaknessasjneed, and growths of the pupils. The progress report de-
veloped for each intern served to provide feed-back at the program's weekly

staff meetings.

Workshop for the BilingualATeachér Interns started im March,1975 prior to
actual program funding. Within the workshops,the Bilingual Teacher Interns
participated in preparation activities and administzaﬁive tasks to ready
them fcr the classroom. The program successfully conducted an intensive

3 day Pre-Service Planning Session Workshop in September, 1975. The Appendix
_de;ails=gh§ activities,

_Et—SérViCé Hatksh@ps were conducted by the Project Director and Goordin-
ator assisted by the three Field Counselors/Teacher Trainers throughout the
duration of the school year. Each week, for two hours, interns attended
éhesa workshops. Training consisted of activities designed to provide the
following skills:

. Methodologies and strategies in planning for effective
Bilingual/Bicultural learning situationms.

8



. Classroom operation and management.

. Understanding language acquistion.

. Assessing and diagnosing language.

. Diagnos ing skills and grouping of pupils,

« Lesson planning, modular and unit planning.

. Second language learning and assessement,

. Exploring curriculum and instructional activities
in all curriculum areas available through existing
commercially published material in Spanish.

. The making and use of creative and innovative teacher-
made materials.

. The Teading process: methods, techniques and skills.

. Use of the paraprofessional in the classroom.

. Coordination of parent-community workshops.
. Sessions at the RegionalyCross-Cultural Training and
Resource Center. |
v
As part. of the training workshops, the project employed guest speakers
and participated in experimental workshops, such as the N.Y.U., School of

Education, Science Department Program - '"Project City Science'

of modules integrating the use of audio-visual hardwares and creative teacher

made materials with various curricular afaas.A Modules were assigned each
trainer in aécafdaﬁ:e with their subject expertise, Three separate groups
of interns were exposed to each mordule on a rotating basis throughout the
duration of the Spring semester. Some of the instructional modules were:

. Language Arts and Social Studies in the bilingual
classroom.

. Mathematics in the bilinguzl classroom.
. Science in the bilingual classroom.

. Puerto Rican and Hispanic History and Culture
in the classroom.

9
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. Creativity, visual and dramatic arts in the elassroom.
» Introduction to audio-Visual materials: utilization

and opgra:ian of hardware and software. The making.of
simple s0c EWEEE

» Reinforcement of Language acquisition in Spanish and
English.

In addition to thg regular planned training sessions in Bilingual/3i-
cultural materials and learning activities, the program prVidEd selected
guest speakers and workshops in sensitivity training,. learning disabilities,
rhythm and movement for young children and Dominican Culture.

Graduate School Training Compoment - All 80 teacher interns were matriculated

\Iv—‘

in a Masters degree Program in Bilingual Education at the City University of
New York (CUNY). During the Fall semester, 1975, each iﬁzern earned six
graduate credite. The courses completed were:

« Teaching Practicum in Bilingual Education

. Teaching Reading in Spanish .to Bilingual/Bicultural Children.....

The Practicum provided mini - workshops in teaching reading, mathematics,
social studies and science to bilingual/bicultural students. It also exposed
the interns to a variety of bilingual curriculum materials and the criteria
and techniques to appropriately evaluate them. A noteworthy feature of the
practicum was the provision for integration with the CUNY Workshop in Open
Education. Each intern participatad in two or three of these open education
workshops. Articulation with the Bilingual Program and the interns' classroom
experience was provided through field supa 7ision conducted by the projact's
three teacher trainers.

The course in teaching reading in Spanish stressed the reading process
and skills development necessary to teach reading at any age level. Methods

were provided to teach these skills in Spanish reading %o both Spanish

dominant and English dominant children.

10



All graduate school instructors coordinated and worked closely with the
pro ject staff. Teacher trainers observed numerous graduate school classes;
Workshop.

During the Spring, 1976, each intern earned an additional three graduate
credits by completing one of the following courses at CUNY.

. Teaching English as a Second Language.

-« The Vernacular Language of Puerto Rico.

C - Program Objectives

Under the broad goal of providing bilingual instruction services to
Hispanic pupils of limited English speaking ability, the program had the
following 2nabling and terminal objectives:

1. Pupils - To provide instructional activities to enable pupils to-
achieve significant improvement in-each of the following areas:
. oral - aural fluency in Spanish and English.
. reading comprehension in Spanish.
. knowledge and appre&iagigﬂraf Hispanic hiscéry-and culture,

. knowledge and appreciation of the second culture and its
diversity.

. Self-esteem through positive cultural identity and self-pride,

2. Bilingu;liiga;hggrigg;;;srﬂ To enhance achievement of pupil objectives,

the program had the complementary .objective: To train 80 new Spanish
speaking college graduates in the techniques of bilingual education to
become regularly licensed and appointed Bilingual Common Branch teachers

after one academic school year,

(9]

Parents - To enhance achievement of pupil objec¢tives, the program had

the complementary objective: To recruit and train the parents of the

11
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Hispanic pupils targeted to enable them to:
§

. cooperate with the school in providing reinforcement
of desired pupil behaviors.
. understand the purpose of Bilingual/Bicultural Education,

. understand the Iimplementation of the ASPIRA Consent Decree,

improve their communication skills in English language.

12



CHAPTER II

EVALUATION PROCEDURES

Evaluation Objective #1:

It is expected that the mean posttest score achieved by the treatment
 group will surpass their pretest score éﬁ the .05 level of statistical
significance when results of the Cooperative Inter-American Series Reading
Comprenension Test ares submitﬁgd to analysis.

1.1 Subjects: The treatment group will consist of all Title VII pupils

receiving bilingual reading inétructi@ng

1.2 Methods and Procedures: The Vocabulary and Reading Comprehension

(Pruebas de Lectura) Tests éféInzeé-AmEfiéan Seriesg will be administer-
ed to all subjects on a pre-post basis. The Project Director will
assemble the results of each test administration in the format
specified by the evaluater to expedite a proper analysis éf the data

1.3 Data Analysis: Results will be analyzed with the '"Pretest/ Posttest

(without controls)'" design., The difference between raw score means
will be tested for statistical significance at the .05 level with
a correlated t test.

1.4 Time Schedule: Pretest administration - November, 1975

Pogttest administration - May, 1976

Evaluation Objective #2:

It 13 expected that the mean post-test reading score achieved by the
treatment group will surpass theilr pretest score at the .05 level of sta-
tistical significance when results of the Cooperative Inter-American Series
in Mathematics are submittgi to analysis with a t test for correlated groups,
3 ;E The treatment group will consist of all Title VII pupils

2.1 Sub

receiving bilingual instruction in mathematics.

13
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2.2 Methods gﬁdrP;?ggdures: All subjects will be administered the

appropriate laevel of the Test of General Ability, Numeficai flueney
subtest or the Test of Reading and Number (Intersémefican Series)
in their dominant language on a pre-p:sttest basis. The Project
Director will assemble the results of éagh test administration in
the format speeifiad by zhé.evaluataf to expedite a proper analysis
of tgé data.

Data Analysis: Results will be analyzed with the “Pretest-Posttest

%)
-
L

(without controls)" design. The difference between raw score means
will be tested for statistical significance at the .05 level with a
correlated t test,

.4 Time Schedule: Pfeﬁe§t administration - October, 1975

e

Posttest. administration - May, 976

Evaluation Objective #3:

It is expected that at least two thirds of the bilingual interns
will provide favorable effectiveness ratings on mora than 60 percent of
rating scale indices concerning quality of training.

3.1 Subjects: All Bilingual Teacher Interns receiving all three components

of the training program.

3.2 Methods and Procedures: A multi-item rating scale consisting of

objective znd open-ended items tailored specifically to é:cgram train-
ing objectives will be developed by the evaluator in ecnsultaﬁian with
the project director. This instrument will be administered to all
interns in June, 1976-=1977.

3.3 Data Analysis: Results of interns' ratings of training effectiveness

will be analyzed and presented in both tabular and narrative form.
The percentage of interns who provide favorable effectiveness ratings

will be determined for each index of training provided and presented

e 14




Summarilf in the final report.

Evaluation Objective #4:

It is expected that non program supervisory ratings of interns who
complete two thirds of the training program will be favorable on more than
sixty percent of indices tailored spe;ifieally to program training objectives.

4.1 Subjects: All non program supervisory personnel in schools where

bilingual interns have been placed.

4.2 Methods and Procedures: A multi-item rating scale which consists of

objective and open ended items tailored specifically to the program
processes affecting school operations will be devised by the evaluator
for administration in June 1976 to non program supervisory personnel

in each school in which bilingual interns have been placed.

4.3 Data Aralysis: Results of supervisor ratings will be analyzed and pre-

sented in both tabular and narrative form. The percentage of favorable :
effectiveness ratings will be determined for each index of behavior and
pfesented summarily in the final report.

Evaluation Objective #5: Process Objective

The evaluator will abserve; program activity, conduct interviews and
examine pe:tine%t records to determine the extent of congruenca bétﬁéég;
original program proposal specifications and actual implementation; these
data will be included summarily in the final report.

The evaluator will observe activity and interview key personnel to de=
termine strengths and weaknesses of the program in order to provide recommend-
ations for recycling, planning and staff development; these data will be pro-

vided summarily in the final report.

15
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CHAPTER III

FINDINGS

Evaluation Objective #1

It was expected that limited English speaking pupils fecei§ing bilingual
instruction in reading would achieve statist ically significant g:oﬂthwiﬂ read-
ing comprehension as measured by a.p:eéposttest administration of the Inter-
American Series Reading Tests, The targeted pupils were pretested in the
period Dctaber - December51975 with various levels of the Spanish or English
versions of the Inter American Reading Series. All pupils were given the test
in their dominant language. Posttests were administered in May 1976. Thus,
the gains reported in Table 1 are ascribable to a treatment interval of five
to six months. Data was analyzed sepératély by grade, test level and language
with correlated . tests.

As can be seen in the tabled results, ghe overwhelming preponderance of
analyses were statistically significanﬁi Indeed, most of the very small number
of instances of non- signiflcant galn can be attributed to small sample sizéé,
Sigﬁifitanz growth in reading échLEVEEéﬁE ;;s achxevad cﬁ every grade level
both for Spanish and English dominant ycungsters; S nce the test levels
are not well articulated however, having né common metrie, it is impossible
to make any comparisons as to the felative degree of success among various

grades, Thés, in terms of the expectations specified, this objective was

achieved,

16



TABLE 1 READING
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for CIA - Reading Tests, Grades ¥-8
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Evaluation Objective #2:

Aacording to this objective, it was expected that limited English-speaking
pupils would achieve statistically significant improvement in mathematics achieve-
ment as measured bpapre-post test administration of the Inter-American Series in
mathematics. Targeted pupils were pretested in the period October - December,
1975 with various levels of the iﬁtéfaéméfican Tests of General Ability and
Reading and Number. All pupils were given tﬁe test in their dominant language.
Posttests were administered in May 1976. Thus, gains reported in Table 2 are
attributable to a five to six E@ﬁth treatment iﬁtéfval;a Data was analyzed for
statistical significance by dominant language, grade level and test level with a
correlated t test. Analysis a% the tabled results shows that this objective
was achieved, On évgryrgrade level, irrespective of 1sﬁguage;‘statistically
significant gains were attained., Indeed, the few instances of non-significant
_growth can be attributed Eésthé very small sample SiZéS.: Since the tests contain

among varlous- grades are not possible,

Svaluation Objective #3:

jieed

Under this objective, it was expected that at least two-thirds of the bi-
. 1 ' - -
lingual teacher interns would provide favorable effectiveness ratings on more

than sixty (60) percent of indices related to training activities, The evaluator
developed a questionnaire for teacher interns which provided a three-point rating

scale on which fifteen (15) séparate training activities related to program

1
For purposes of setting expectations for this objective, ratings of ¢
and . B were judged to be favorable. Thus,a training activity had to
enable the intern to achieve moderate success when he applied this
activity {n the classroom situation.

Q- 21




TABLE 2 MATHEMATICS

Summary Statistics of Raw Score Means, Standard Deviations, and Correlated t Tests

for CIA - Mathematics Tests, Grades K8
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objectives could be rated on factors of relevance and effectiveness. nThiSﬂwg_
questionnaire was mailed to the homes of eighty (80) interns gﬁfing the i%s;:
week of the school year iﬁ June 1976, Twenty-three quesfignnaires vere re-
turned to the evaluator in time to be analyzed for this Teport.

Analysis of the responses i;dicafed éﬂé;huﬂdfedv(lgg) percent of the
‘teacher interns provided favorable effectiveness ratings on over sixzty (60)
percén; of the training activities pra#ided. Thus, this objective was achieved.

Further analysis showed forty -eight (48) percent of the intéfns!praviiéd
very effective ratings to at least sizxty (60) percent of the training activitiés.
To provide this rating an ig;érn must feel that the training emabled her to
perform this activity very well in the classroom situation. In the 2va1uaéaf'$~
judgment, this is . a most significant indicator of the quality of training pro-
videdf“;by"; the Program. ~ |

Almost half the trainee respondents considered themselves able to be highly
effective in the great majority of teazhing,éetivities performgd'during their
first year in schools suffering radical curtailments of sugpliéssand supportive

services due to the fiscal crisis in this city.

Table 3 provides a distribution of intern ratings for each ﬁ%ainiﬁg
activity on factors of relevance and effectiveness. Analysis shows -hat in
almost all instances, interns percelved the effectiveness and relevance of
tfaiﬁing activities in a highly éar:elaéed fashion. Inasmuch . as these factors
are Ehearetically'mu;ually exclusive, this response pattern suggests little
significance should be placed in comparing distributions of ratings on these
factors. Appargntlyi interns perceived these dimensions as virﬂﬁaily identical
factors,

Analysis of the distribution of ratings on effectiveness reveals the
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DISTRIBUTION OF THE PERCENTAGES OF RATINGS OF TRAINING ACTIVITIES

ON' FACTORS OF RELEVANCE AND EFFECTIVENESS (N = 23)

TRAINING ACTIVITY _

~ RELEVANCE I

TEFFECTIVENESS 2
1 2 3 A B

L___

Om mANE gement

the paraprofessicnal

laggroom techniques |

lualized instruction

roup instruction

ing language handicaps

ng language acquisition (Spanish)

ng language acquisition (English)

ues in develﬂping_legacﬂrplang

ues in developing concrete learning materials
on of audio=-visual equipment -

les for teaching mathematics

les for teaching Reading and Creative Writing
les for teaching Science

les for teaching Caribbean Culture

0,0 34,8

0.0 391

4.3 26.1- 69.6 8.7 30,4

5.9 64.7 29,4 11.8

5.0 55.0 40,0 | 15.0

65.2 | 0.0 52,2
0,0 W8 6.2 | 43
4.8 381 511 | 1.3
0.0 261 7.9 | 4.3
0.0° 26,1 73.9 0.0
8.7 19.1 4.3 52,2
8.7 2.7 69.6 | 0.0
0.0 - 455 545 | 0.0
0.0 50,0 50,0 | 5.0
0.0 348 65.2 0.0 39,1

0.0 42.9 57.1 0.0 42,9

60.9°

60,9
23,5
30.0
47.8
56,5

42.9

MN'”onf;hhi:t39?1jf:f:i;- _

T Relovance -
emely relevant to teaching performance

rately important to teaching performance

practical = little or.no relevance to my
hing situation

< Efféét ;ﬂéﬁgsi

C. Very effective = enabled me to perform activity vell

B. Moderately effective ~ enabled me to provide
partially successful activity

A. Little or no effect - did not provide sufficient
knowledge to employ this activity successfully,

26



training activities judged to be most effectively implemented. Since every
training activity was judged favorably in effectiveness by over eighty-five

(85) percent of respondents indicating that interns could at least achieve

should be focused on the percentages of ''C" ratings provided to obtain any
degree of discrimination of performance among the various training activities.
Training in developing concrete learning materials was completely success-
ful for seventy-eight (78) percent .of the interns. Sixty-five (65) percent of
interns achieved complete success in providing activities to enhance language
acquisitian in Spanish and in English. Sixty-one (61) percent of interns were
enabled to very effectively implement procedures in classroom management and

strategles for teaching reading, creative writing and Caribbean culture.

tional activities, Fifty-five (55) percent perceived themselves as capable
of providing audio=-visual instruction in a very competent manner. -

Activities that fewest interns were able to provide in a very effective
manner were use of the péfapr?fessisnal (24 Percent) and open classroom tech-
niques ( 30 percent). In as much as many classrooms were not provided para=-

professional services due to budget constraints on the tax levy program and

cutbacks in the Title I funding, many respondents did not have sufficient

'cpgoftunity to test their training skills in this activity. Similarly, the

existence of stationary, bolted-down desks in many of the innmer city classrooms
to which interns were assigned did not péféit the iEPléméﬂtEEiéﬂ of open

classroom techniques for many interms.

Evaluation Objective #4:

Under this objective, it was expected that at least two-thirds of
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non-program supervisors of the Bilingual Teacher Interns would provide favor-
ablezfstings on more than sixty (60) percent of indices tailored specifically
to program training activities. The evaluator developed a questionnaire to
enable the supervisors to rate interns under their supervision on eight pedagp-
gical performance activities considered essential to effective teaching by the
training program. The rating scale provided a five (5) point range of response.
Supervisors were requested to provide each rating relative to the performance
standard considered typiéal of first year bilingual tea;hers! The scale pro=
vided an.optiOﬁ for "no basis of comparison’ Lf the supervisor had not pre-
viously supervised bilingual teachers., A copy of the questionnaire is provided
in the Appendix. The quéstiannﬁire was mailed to each of the fifty-four (54)
target schools during the last week of June 1976. Twenty-eight questionnaires
were returned. This response rate of fifty-two (52) percent, in the évaluataf's
judgment, is relatively high and considered representative. Three of the re-
spondents indicated an inability to sprovide ratings since they had never before
supervised a bilingual teazgerg

Analysis of the distribut.on of ratings provided by respondent supervisors
indicates that this objective waé achieved, Sixty-eight (68) percent of respoud=-
ents provided favorable ratings of more than sixty (60) percent of-the performance
activities considered essential to successful teaching.

In addition, eighty=-four (84) percent of respondents felt that interns were

For purposes of evaluating this objective, the criterion of a favorable
rating was defined as a 4 or 5. Thus, for a rating to be judged favor-
able, the intern had to demonstrate at least '"above average' performance
on the teaching activity
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* TABLE 4: NON PROGRAM SUPERVISORS QUESTIONNAIRE

DISTRIBUTION OF RATINGS OF INTERN PERFORMANCE, BY PERCENTAGES,

ON INDI(ES RELATED T0 TRAINING DBJEGTIVFS (N 28)

= e S

T I e e

No bagis of Below 3 Above 5
Performance Activity Cowparlson Average  Averags  Aversge  Superlor

1, The ability to transmit sensitivity and avareness T4 0.0 18.5 48,2 5.9
of emotional and learning needs of children,

2. The capacity to provide a varlety of learning 1.4 30 22,2 1.1 29.6
activities {ncluding different modes of inatruction :
favorable to maintenance of good pupil motivation
and morale,

3. The ability to use & variety of bllingual teaching 1.4 0.0 29,6 in.1 25,9
methods appropriate to the nature of the subject
matter and desired behavioral goals,

h, The capacity to plan effective lesons that in thely 11,2 1.4 25,9 29,6 2.9
cunulative {mpact produce desired behavioral outcomds -

5. The ability to develop bilingual teacher made mater{ 7.4 0.0 133 26,0 33.3
lala to concretize concepts embodied in lesson aimg)

6. The abllity to cooperate and articulate vith other 1.4 1.7 18,5 31.1 113
pedagogical staff including teachers and supervisord

1. The capacity to perform administrative taska 1.1 1.1 26,9 34.6 .1
agsigned in an efficient manner,

8. The capacity to relate to parents and effectively 11,5 0.0 1.8 2,1 f1.5
elielt cooperative effort in providing reinforce- 4
ment of des{red pupil behaviors,

Averaged totals 8,4 2,8 224 3.2 32,2
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above average or superior in performing at least half the performance activities.
These non program ratings of the performance of the Bilingual Teacher inEerns
assigned to their schools provide substantial testimony to the quality and effect~
iveness of the three-phase raining program,

Table 4 provides a distribution of the ratings of the interns in percent-
ages for each performance activity. It can be seen that on the average, eighty-

nine (89) percent of the supervisors perceived the interns performance across

[

all performance indicators as at least on a par with the standards ‘expected of
first year bilingual teachers. Sixty-six (66) percent rated their performance
across all activities as above average or superior. Thirty-two (32) percent
rated their total performance as superior. Only three (3) percent of interns
were given a combined rating across all activities as below average.

Further analysis permits a comparison of the quality of intern performance
among the various paffafmanee activities. Pooling the ratings of above average
and superiéf, the following per;éﬁtages of interns were judged as providing a
level of perfarmance above the standard rated typical for first year bilingual
teachers:

- 85 perceﬁﬁ exceeded the average on the quality of their interaction
with parents of targeted pupils

‘= 74 percent exceeded the average in the ability to transmit sensitivity
and awareness of the emotional and learning neéds of their pupils

= 70 percent exceeded the average in cooperation and articulation with
other pedagogical staff - teacher and supervisors

- 57 per:Eﬁt exeeedéd tha average in théif capa:ity tg p?ovide a variety

- 63 percent exceeded the average in their abillty to use a variety of
bilingual teaching methods appropriate to the subject matter and dezlréd
pupll behaviors

%]
=



- 59 percent exceeded the average in their demonstrated ability to
develop bilingual material to concretize concepts embodied in
lesson aims ;

- 58 percent exceeded the average in their capacity to perform admin
istrative assignments in an efficient manner

- 55 percent exceeded the average in their demonstrated capacity to
plan effective lessomns

Evaluation Objective #5

According to this objective, the evaluator was required to observe pfagsm
activity, conduct interviews and examine ééftiﬁéﬁt records to determine the
extent of congruence between original proposal specifications and actual im-
plementation It also required the evaluator to interview key personnel to
cycling.

Based upon numerous visits to various sites of program activity, observa=-
tions and interviews with program and non program personnel, there were no sub-
stantial discrepancies between the proposed program ».d: its implamenﬁaticﬁi The

following observations can be made:

1. Target Population: The program provided services for 2499 pupils

rather than the originally anticipated 3000. This was a Necessary
concomitant of a variety of correlated factors foremost being increased
accepted from 100 to 80 and altered class sizes éhi;h had increased
due to the New York City fiscal crisis and subsequent budget cuts. The
‘population was substantially as targeted.- Each intern had a class.
%egister consisting of pupils to whon hélshé:aﬂmiﬂiStEféd program
developed instruments fa assess level of dominant language. Ihrsggh
the assist’ame of workshop training and the teacher traiﬁers in the
field, each intern Evaluéted the results of the language assess=
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ment, On the basis of these findings, the appropriate levels of the

C.I.A, series were administered as a pretest in Novembar 1975.

g: The only deviation from the proposal observed was the late
administration of the pretest. This was caused by the protracted
fiscal c¢risis and contract negotiations that resulted in a teacher
strike. Excessing of teachers, continuous re-organizing of classes,
and other associated factors did not permit the program to imélement
the pretest design as criginéiiy'szheduied. When classes stabilized
toward the end of October, the program was able to complete its pre=
liminary assessment of pupils' level of dominant language in order

to validly administer the correct levels of Habilidad General and

"

rueba de Lectura (C.I.A. Series). The evaluator feels that the pro-
gram performed éxtraordinatily well under adverse circumstances in
securing valid pretest data on the target p@pulaﬁign'by November 1975,
particularly in light of the fact that the administration had to be

accomplished in eleven separate school districts by 80 interns,

Sites: The number of school sites in which interns have been placed

differed slightly from the original plan although no precise figures
could be drawn in advance. The proposal anticipated placement in 5-8
districts rather than 11. With only 3 teacher trainers, optimum condi=

tions would have consisted of a tighter configuration of sites with more

interns placed in fewer districts in schools with greater geographic
pfoximityg This was not possible. Reduced budgets of districts that
had contracted agreements with the Project Director did not permit the
absorption of the number of interns originally desired. Commitments
to expanding bilingual education in these districts had to be limited
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in the face of massive teacher excessing. However, other districts,
because of the need to implement the mandate of the ASPTRA Consent

Decree, contracted with the program for placement of the remalining interns.

Training and Workshops: An essential part of the Bilingual Intern

Program was the integrated three-phase training program provided. All
Interns attended the Graduate School of Education at City University of
New York (C.U.N.Y.). Each intern completed nine credits in bilingual
education leading to a masters degree. Interns attended C.U.N.Y. one day
per week either on Tuesday or Wednesday. On Thursdays, interns attended
in-service workshops zun by the Project Director and her staff. These “
workshop training sessions were integrated with the C.U.N.Y. graéuate
program and with problems that arose within the context of glassrgcm
assignments in the school setting., Training staff, haviﬁg observed on

a first hand basis the performance of esch intern in the classroom setting
as well as the content and quality of interaction in the graduate school
program, were able to integrate theory and practice into the in-service
training workshops to meet the most keenly felt needs of the interns. The
program developed a sophisticated meshanism to expose all interns to each
phase of training on a rotating as well as elective basis. Each teacher
trainer was responsible for a module of instruction based upon individual
expertise and preference in subject matter. These modules operated con=-
currently enabling interns to participate in all three on a rotating basis
as the modules re-cycled, Instruction proceeded from the theoretical to
the concrete srticulating the understandings and problems gleaned from
classroom settings on the job as well as in graduate school. Strong

emphasis was placed on developing concrete teaching-learning devices from
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everyday materials. The evaluator ébserved the creation of a variety

of games useful in motivating children to practice the concepts learned

in class. The devices were frequently adaptable Ea;éiffering content

and levels of inmstruction. In addition, interns developed a variety of
concrete devices designed to demonstrate sclence and mathematics concepts
in the classroom. These projects provided a vehicle for developing a
serles of lessons by each intern and proved useful in stimulating a host
of ideas by the children, As the program unfolded, each intern created

a number of concrete products that served to enhance the quality of teach-

ing as well as the classroom learning environment.

The project arranged to maximize its effectiveness by coordinating
its graduate school and workshop opportunities with a number of separately
funded projects throughout the city. Among the opportunities provided for
articulation with other projects on an elective basis were:

three wagkshaps in curriculum selection and utilization
sponsored by the Regional Cross Cultural Training and

Resource Center

Three sessions of Lillian Weber's Open Education Workshop

at C,U.N.Y.

. an ongoing project with the New York University City Science

Progran

This latter program attracted 20 bilingual interns who submitted a number
of projects for exhibit., The success of these levels of training was ob-
served in field observations of the interns and teacher trainers wheare

projects stimulated in -workshops were implemented in the classroom with
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children participating. The arrival of the teacher trainer was often
heralded by the children as they welcomed the opportunity to show off
the progr.ss they had made. The program's training mechanisms were well
articulated, providing a continuous feed-back loop for ad justment and

new loput.

Staff: The program consisted of the same staff as outlimed in the project

proposal. Each staiff member was observed performing jobs in accordance

with the program proposal, However, there was a need for an additional
teacher trainer. The 27:1 ratio of interns to trainers frequently result-

ed in extensive delays between field visits. The interval between class-
room visits wés often too long to provide the necessary impact and reinforce-
ment of training suggestions for improvement, This was particularly true

for less gifted interns who were frequently functioning in %chaals with

little sﬁppafzive service.
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CHAPTER IV

SUMMARY OF MAJOR FINDING AND CONCLUSIONS

On the basis of the findings of this report, it is concluded that all
four major evaluation objectives were achieved. ASVEEPECEEd under evaluation
objectives 1 and 2, tafgétéd pupils in classrooms of participating schools
where Eilingual Teacher Interns were placed aahiafed statistically significant
gains in reading and mathematics. These gains were achieved regardless of
the language of the Inter American Series tests used and registered over a
six month pretest-posttest interval.

The growth demonstrated probably underestimates the impaét of the treat-
ment through no fault of the program. Had the fiseal crisis, budget cuts,
teacher strike and aanséguenﬁ disorder not delayed the implementation of the
testing plan, the gains achieved would have likely been even éraa;er;

Expectations. for objective 3 and Q-Wéfe also attained. Under evalua-ion
objective 3, two thirds of the;igterns were expectad to achieve at least
moderate success in implamenti@g at least sixty percent of program training
activities. One hundred percent of interns responded favéfably on this
criterion. In addition almost half the interns rated themseslves as highly
~effective in the majcriﬁy of teaching activities performed.

For evaluation objective 4, Eﬁe expectation at at least two thirds of
non program supervisors would rate interns under their supervision as more
effecéive than typical beginning bilingual teachers on ét least sixty percent
of the performance indices related to program tralning objectives was achieved.
Sixty eight percent of nonprogram supervisors' ratings met this criterion.

In addition, 84 percent of supervisors thought that intern performance was
above average or superior on a majority of performance indices.

Ed

On the basis of observations and interviews, the evaluator concludes
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that the program was implemented substantially as proposed. No major
deviations were observed in number of targeted pupils, deployment of staff,
operation inm participating sites; testing or training prazgﬁures were ob-
served. Variation in placement of interns and testing schédules resulted
from factors beyond the control of the Project Director. Thesevgeviaﬁians

widespread disruption in the programs of participating schools.

i

On the basis of these f%:nclingi it is concluded that the program was
extremely effective. The achievements met the objectives of both
the program proposal and the evaluation design. In particular the following
observations and conclusions are drawn: |
Project staff assignments and fespansibiliéies wersz clearly

delineated and implemented.

. Screening and evaluation of pupils was couiucr:d by project staff,

. There was a wide range éfﬁleafﬁing antivitiss und teaching
strategles to achieve cognitive and aiiartiv: objectives.

. In-gservice training was :omprehensive and thorough. Non

program personnel at project targeted schools were favorably

impressed.

Parental involvement was implemented successfully, Parents wsrk-

-,

shops were provided in several cooperating districts Ly the

Project Director and teacher trainers. In addition, Parent

Advisory Committees were formed in several districts, The form-
ulation of a Intern Advisory Ga;ncil provided a successful mechanism
for responding to parent participation nesis; throughout the eleven
cooperating districts.

Field Eraiﬁing and curriculum develgpq&gﬁ . ve well integrated

via in-service training workshops at the b'.ingual resource center
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and the graduate school component. Staff was able to increase
their teaching strategles and develop iﬁﬁavative approaches.

. Cultural heritage activities, wherein Spanish dominant and
English dominant pupils received combined instruzﬁi&%n resulted

in a growing mutual respect and interest in each other's cultural
backgrounds. The enrichment provided opportunities for the
project to interact favorably with regular personnel and provided
a mechanism for increased parental involvement. Enhanced commun-

ity relations were created through this campanent of instruction.

\
-
et
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CHAPTER V

RECOMMENDATIONS

On the basis of the findings, it is recommended that this program be

continued. The following recommendations are based on numerous observations,

interviews and site visits conducted by the evaluator throughout the program:

:li

The program should be expanded to provide a second year of
exposure, on a reduced basis, to this year's group of interns.
Without benefit of the program's organizational skills for pro-
viding opportunities for participation in workshop activities
Eaﬂduﬂtéé by variaus professional organizations and ouside agencies
devoted to érassfeultural and bilingual education the growth exhibit-
ed by these new teachers might be sharply curtailed. This second
year of reduced training should be principally pfgviﬁed through a
series of mini-workshops with considerable opportunity for "hands-
on" experience to enhance articulation betwsen graduate school
training and the classroom experience. The incoming group of
bilingual interns should receive the same'%ull services that the

program provided this year.

The program should be funded fa% additional staff to enhance the

services provided to first year interns. Another teacher trainer
éﬁd elerk/typist should be provided. The caseload ration of 27:1
maintained by the three teacher trainers/field counselors was too

large. Maintenance of the quality of service necessary to meet

program objectives was accomplished by a zealous staff that worked

many days of unpaid overtime. A teacher to trainer ratio no greater
than 20:1 should be maintained. 1In addition program workload re- .
quires another clerk/typist to provide full service within the

normal working day, .
| ] 40
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. The pragfam should arrange to place interns in schools within a greaééz

geographical proxim{ity to one another. The paréieipating schools,

‘in eleven community school districts are too far apart to

properly service without excessive strain on the sfaff; Travel
time to various far-flu ung locations detra&ts from the usable

time training staff is able to pravi&e interns, paren:s and
regular bilingual staff requesting service. The consequent
effort reqiiired to meet increased demand dissipates tEe quality
of sgfvieé that the program is capable of providing.

The modular aﬁpr@ach devélﬂped for Ehe second semester's training
workshop was perceived by interns as an impravement; ‘Interns

felt a greater sense of participatian and were able to assumg

re pesitive rales of leadership within the rotating framewark

'pravided in ;he small.gfgup modularized structure. This

practice should be implemented over the coursaof the full year's
training workshop. It affords interns a greater sense of control
of events and stimulates a more creative exchange of ideas.

The wini-workshop opportunities affangédrby the program with
other outside agencies seeking to explore biiingual education was
perceived as a hiéhligh;;by many of the interns. These workshops
provided"hands-on" in depth experiences that were very stimulating
to the intern's professional growth. The program should continue
to expand in this direction seeking increased articulation with
other organizatlons possessing a commaﬁalit? of interests.

The testing program would be considerably improved if local norms
could be provided for the éésts used, The Central éf@gfam should

consider formulating a proposal to obtain Title VII funds to norm the
L 3 N .
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Inter American Series reading tests for local use. Inasmuch as.

a number of programs are receiving funding under Ti;lé Vil for

similar treatment ﬁf‘target pupils, an effartvshagld be ﬁade te
acquire the basis for a more precise estimate of the effect of
Efeatment by providing a mechanism to estimate pupil performamcé @

without benefit of treatment.
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APPENDIX A -

BILINGUAL TEACHER/INTERN QUESTIONNAIRE
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. BOARD OF EDUCATION OF THE CITY, OF NEW YORK = o o2y
. OFFICE OF EDUCATIONAL EVALUATION S
110 LIVINGSTON STREET. SROCKLYN. N, ¥, 11201
(212) 596-6146

© 7 ANTHONY J. POLLMENI. PnoD. : . RICHARD T. TURNER. PR.D.
Lo DimgcTom . _ ARET, ADMirn. DIAEETOR

June 22, 1976 -

Dear Ladies and Gentlemen:

May we request your cooperation in gssigting this office in
conducting a mandated evaluation of The Bilingual Intern Progranm
funded under Title VII for the 1975-76 school year?

In order to implement one of-_the objectives of this evaluation,
it is required that program teacher-interns rate sslected training
activities provided through Graduate School, weekly Program workshops
and field visits by teacher trainers on two dimensions: relevancy
and effectiveness.

Please fill out the enclosed questionnaire consiscing of a
representative sample of training activities and retura it to this
office as soon as possible via the self addressed, stsuped envelope
encloged. ’

Siﬂeerely §au:s¥,r
v = William Reth
WR:1b , . Evaluator

ong 1/ Polemeni
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TEACHER INTERN QUESTIONNAIRE

- Below are listed a variety of activities encompassed within
. program training objectives. An understanding of the techniques
.~ ‘and methaodologies underlying these performance activities are
. considered essential to successful bilingual teaching. For each =
- activity indicated, please rate the degree of relevance to your - Cl
. teaching situation by ecircling one of the numbers from 1 to 3 ' o
-~ in-accordance with the scale provided; Then indicate the degree

:of effectiveness of thé training provided by circling one of the .
‘letters A through C. Please provide a reason for any extreme
“negative or positive rating in the space provided. °

. Extent of Relevance of Training _ ° Effectiveness of Training

1-3 Extremely relevant to : ¢  - Véry efféétiéé—éﬁahledgmeﬁgéj?,{
~© teaching performance . 'perform aetivity well.
2 Moderately relevant o ‘Moderately ggfééﬁivéaenabieiJ
to teaching performance " . me to provide partially-- - :
: ' : - successful activity. -

1  Not practical-little . A Little or no effect-did not ,
' or no relevance to o provide sufficient knowledge
my teaching situation - . to employ this activity o

sugcessfully. -

2. Use of the paraprofessiomal o 123 ABC

Reason:

i
{wr]
Oy

3. Open classroom techniques 123,

Reascﬂzr
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10.

.. Individualized instruction

Reason:_ _ — o

Smallgfaup instruction

Reagon: _ _ e

Diagnosing language handicaps
Reason: _ _ L _

Strategies to enhance language acquisition
(Spanish), '

Reason:__

Strategies to enhance language acquisition

(English)

Reason:

Techniques in developing lesson plans

Reason: . — _ ) —

Techniques in developing concrete learning
materials

Reason:_ . — , —

Operation of audio-visual hardware and soft-
ware. ’ SRR

Reason:_

[
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.'12. Strategies for teaching mathematics 123
. Reasom:_______ - . - _ _

13. Strateg;és for teaching Reading and Creative

Writing. , 123
Reason: o —

14, Strategies for teaching Science 123
Reason: — i ,;17

15. Strategles for teaching Caribbean Culture
and History 12

(9]

Raasan:

16. What are the most important aspects of the
program which contribute to success?

17. What are the most inhibitory factors in the
course of your program?.

18. What are your planning recommendations. for the
coming year in thils program?

&

]
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BOARD OF EDUCATION OF THE CITY OF NEW YORK

OFFICE OF EDUCATIONAL EVALUATION

113 LlVlNEETEH STREET. BEROQKLYN. M. ¥. 11241
(212) 596-6146

AHTHEH‘T‘ o, gEL;HtNI ﬁHJ:Ii ) , ’ RigHARD T. TUuRNER. FH.D..
- DiRESTan : . AQIT. ACMiM. DimEcTaR -

June 22, 1976

Dear Ladieé and Gentlemen:

May we request your cooperation in assisting this office
which is responsible for conducting an evaluation of the Bilingual
Intern Program funded under Title VII far the 1975-76 s:hﬂei yeat’

In order to implemen; one of the abje:ﬁives af this: evalua:ian
it is required that non program supervigors rate selected teaching
activities of the bilingual interns assigned to their school. These
performance activities are keyed to program training objectives and
are representative of the cumulative training provided throughout
the year in graduate school and weekly program workshops.

Please fill out the enclosed questionmaire and return it in
the self addressed, stamped envelope as soon as paésible.

i

WR:1b
Ene:

APPROVED: | , X , — .
mﬁﬁﬂ }" j- Palémeni - o
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'BLLLNGUAL INTERN PROGRAM EVALUATION ~

8. . ) ) S, ) S

. SCHOOL . -
SUPERVISORS QUESTIONNAIRE

Listed below are various pedagogical behaviors 1PtégraT to
effective teacher perfarmaﬂea Bilingual teacher interms have
received intensive training to enhansa performance in each of
these. activities via ?eekly waorkshops and field training sessious
conducted by program persomnel. Using the scale provided, please
rate teacher intern performance on aazh activity présented in
campaflsaﬂ to the perfa?manae level of other beginning bilingual
teachers under your supervision by cirecling one GF the numbers

from 1 to 5.

No basis off Below Average, Above Superior,
comparison,| -average, . performance | Average, considerably
no other performance| about the. behavieor more effective
new bilin-| not as same as exhibited | performance X
gual . effective demonstrated slightly than typically '
teachers 2s general-| by typical | more effec- observed 7
under my ly exhib- beginning tive then | from beginning
supervisiong ited by bilingual character-| bilingual
beginning teachers. istic of ‘teachers.
bilingual typical
teachers. beginning
bilingual
teachers.

1, The ability to transmit sensltlvlty and awareness )
of emotional and learming needs of children. 12345

Reascn:; e

2. The capacity to provide a variety of learning
activities including different modes of instruction
favorable to maintenance of good pupil motivation o
and morale. - : 123435

Reasom:____ e _




"3, The abilit7 to use a variety cf blllngual teaching
. methods appropriate to the nature of the subject

'_matter and desired behav;aral goals, 12 345
Reason:__ =~ : _ |
4. The capacity to plan effective lessons that im . o
their cumulative 4mpact produce desired behavioral RS
outcomes. _ _ | 12345 A
Reason:____ -~ 77”W[A A '7

5, The ability to develop bilingual teacher made
matéflals to cancretlze can:eﬁts embodied in 1assan

Regson: e

6. The ability to éacperate and articulate with other

pedagogical staff including teachers and supervisors., -
| _ 7 12345

Reason:____ .~~~ e

7. The capacity to perform administrative tasks ) .
assigned in an effic;enﬁ manner. 12345
Reasonn:______

8. The capacity to relate to parents and effagﬁively

elicit cooperative effort in providing reinforce- 7
ment-of desired pupilil behaviors. : 12345
Reason: R .
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